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Classroom-tested songs
that teach core musical
concepts and skills

Collect music vocabulary: Explain that dynamics tell us how
loud or soft to sing or play. Teach that we use Italian words to
describe dynamics: forte means loud and piano means soft.
Have students say “fortel” in a strong voice and “piano” in a
whisper voice.

Listen and respond: Have students make a big, strong shape
with their body when they hear forte and a small, quiet shape
when they hear piano.

Echo me: Introduce the song by singing one phrase at a time
and having students echo each phrase back.

Extension Activities:

Dynamics conductor: Tell the students that you will be the Dy-

~~~ics Conductor and will point to different dynamic markings
ey sing. The marking you point to determines how loudly
ftly they should sing. Sometimes the chosen dynamic will
h the lyrics of the song, and other times it will contrast with
I. Afterward, let students take turns being the Dynamics
Juctor.

a dynamics chart to show which dynamic to sing (pianissi-
piano, mezzo piano, mezzo forte, forte, fortissimo). Watch
ully and adjust. Students take turns conducting.

'ounger students, limit the choices to a few simple dynam-
uch as piano and forte.
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Orff arrangement
Kyrie, Hildegard von Bingen
Words and Music by A. Volodarskaya
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Listen and respond: Ask students to draw the contour of the
melody in the air with an imaginary paintbrush. Repeat with the

N ote Values Canon other hand, then with both hands together.

Words and Music by A. Volodarskaya Take my phrase: Have the class take over singing one phrase at
a time until they sing the entire song independently.

Collect music vocabulary: Ask students to list all the note val-
ues they heard in the song. Show the notation for each value and
draw the number of beats each note lasts. For younger students,
use hearts; for older students, use rectangles.
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Dot - ted half we count to three, four beats a whole note needs. /9\.{‘ Extension Activities:
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—— ] T ————— — by » Sing in canon: Once students can sing the Note Values Song
pa . - ‘ = o — : independently, tell them: “Now that you know the song, | will
What can  fit in a sin - gle beat? A cou-ple cighthnotes will i ! try to trick and distract you. Your job is to keep singing correctly
Fi Da Capo al Fi . K . " o
R c e res e while | sing something else.” Cue them to start, then join in at
measure 3. At the end, ask, “What did we just do?” Once they
Four six-teenths will G -ka-ti-kasplit a  beat un-tl they fit A can h”old th,falr part as you sing yours, invite vglunteers to join
© Copyright 2026 by Pavane Publishing. Al rights reserved. Made in U.S.A. your team” one by one. Neth divide the class into two groups,
then three, and continue until you have as many canon parts as
the group can handle. Remind them not to tune out the other
Suggested Instructional Sequence parts but to hear them while staying steady on their own.

Active Listening Prompts: Note rhythm zoo: Introduce Whole Note Whale, Half Note Bear,
Quarter Note Dog, Eighth Note Bunny, and Sixteenth Note Sal-
amander. Show the symbols and model how each zoo animal
Show me: Play the song again and ask students to hold up their Note Rhythm "walks to the beat,” using motions and words. Students mirror
hand each time they hear the word “beat” or "beats.” T and echo you. Keep a steady beat on a drum or metronome, call
out (or show) a note value, and have students walk that value until

you switch.

Count: Have students listen to the song and count how many
times they hear the word “beat” or “beats.”

Listen and list: Students listen again and list the different types
of notes (e.g., whole notes, etc.) in the song.




Ternary (ABA) Form Song

Andante in E-flat major, K. 175mm, W. A. Mozart
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Like asand-wich, like a sand-wich Mo - zart cooked this yum-my lit-tle piece to play.

Suggested Instructional Sequence
Active Listening Prompts:

Listen and list: Have students listen to the song and count all
the different foods they hear. (Answer: 5)

Count: Have students put up a finger each time they hear a
food name. (Answer: sandwich, bread, turkey, lettuce, beef.)

Listen and respond: Have students act out making a sandwich
as they listen. For the B section, tell them to choose their own
filling and be ready to share it with a partner after the song.

Count: Have students count how many times they hear the mel-
ody “re do do ti do.” (Answer: 2 times.)

Show me: Have students show the Curwen hand signs each time

5 Eb Bb7 Bb7 Eb Eb7 Ab Bb Eb N
i, : : : = they hear “re do do ti do” (Answer: measures 8 and 24.)
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First the bread  goes on the bot - tom, and  we'll call that__ sec - tion A. body for the first section of the song. When a new section be-
B B E B & B B - - gins, have them make a new shape. When the original melody
"p L p— —_— j— returns, they should return to their first shape. Encourage variety
(e.g., round vs. angular, high vs. low, etc.).
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like to take some bread or some filling?” Have students echo
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Put  in - side what - ev - er you like, and we'll call that__ sec - tion B. . ..
P g Extension Activities:
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Instrument Walk: Put unpitched percussion instruments in a
circle and have students stand next to an instrument. Play the
song several times, and while hearing section A, students walk
around the instruments to the beat. When they hear the B sec-
*inn +hey can play on the instrument at which they stopped.

-
Like a sand-wich, like a sand-wich, put some bread back on top, and say "bon ap-pe-tit."

Eb Bb7 Bb7 Eb Eb7 Ab Bb Eb

position: In groups or pairs, students compose their
position in ABA form to be performed with unpitched
n instruments.

Major/Minor Song "Kitten's Mittens"
Based on "The Crush Collision March"”

Scott Joplin
Words and arrangement by A. Volodarskaya
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o Accessible 2-part arrangements
4~ 7. that build confident singers
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Major/Minor Song
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The Crush Collision March, Scott Joplin
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. ) \ ) ent parts of the song. Have students listen and arrange the im-
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- o D ages in the correct order. Repeat the activity over several listens.
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— contour of the melody in the air with an imaginary marker.
found them on the ground, and now her song____
w, M c Fm ( 2 )\ Collect music vocabulary: Explain that music can tell a story
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o © — ‘ S a major chord and a minor chord to demonstrate their different
sounds. They'll keep her warm in_win-ter's storm. z&;;s sounds. Tell students that major keys often sound bright and
P B B mp |[2 Mittens joyful, while minor keys can sound sad, dark, moody, somber, or
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now_ with mer-ry meows: meow meow! I think she  meows: Listen and respond: Sing the song again and have students
show an excited, happy kitty pose for major and a droopy, sad
kitty pose for minor. Model the poses or invite students to in-
vent their own.
g/ﬁ\r Extension Activities:
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A wider range of classical
voices for today’s classrooms
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Creative Movement: Divide the class into two groups: major
and minor. Explain that music can evoke different emotions de-
pending on the key. Play short excerpts in major and minor (re-
corded or on the piano). Have the major group move in a way
that reflects bright, joyful energy, and the minor group move to
show darker or somber moods. Switch roles so each group ex-
periences both. Afterward, ask students to reflect on how their
movements showed the difference between major and minor.

Further Extension: Play Rossini's Cat Duet to give students an-
other opportunity to listen to humorous classical music.




